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Welcome to session 2 in our Professional Development package. We are now going to
turn our attention to promoting and building dialogue. We'll think about what makes
a dialogic classroom, and how we can establish norms for discussions. You may
already have ground rules for talk in your class — we’ll be looking at these again.

We’ll also consider key phrases that will help children articulate their ideas and
promote good dialogue. Finally, we’ll consider the progression of dialogue and
argumentation skills as they feature in the CLLP.

What we mean by ‘argumentation’ are the skills needed to position your ideas and
seek agreements. ‘Dialogue’ can be seen as a little different, as it does not require the
need to all come to an agreement at the end. So sometimes we seek a common view,
and other times it’s fine that we all have different ideas and can empathise and
include those of each other.
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* Collective: teachers and children address learning
tasks together, either as a group or as a class, rather
than in isolation

* Reciprocal: teachers and children listen to each other
share ideas and consider alternative viewpoints

. Su?]portive: children articulate their ideas freely
without fear of embarrassment over wrong answers;
and they help each other to reach common
understandings

* Cumulative: teachers and children build on their own
and each other’s ideas and chain them into coherent
lines of thinking and enquiry

* Purposeful: teaches plan and facilitate dialogic
teaching with particular educational goals in view

Much has been written about Dialogic Classrooms (there’s a great new book out by
Robin Alexander called ‘A Dialogic Teaching Companion’ which is well worth a read,
where he extends his original ideas about dialogic teaching).

If you look at the principles for a dialogic classroom as set out by Alexander in 2008,
you can see they represent a positive ethos where learning and enquiry are a joint
endeavour. Reflect on these principles for a moment — you may need to pause the
video - how would you recognise them in practice? What would you hear and see in
such a dialogic classroom? How are these principles reflected in your class?
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i) open questions
ii) extended contributions that build and elaborate on
others’ ideas

iii) differences of opinion that are acknowledged,
explored and critiqued

iv) lines of inquiry that are integrated through linking
and coordination of ideas and concepts

v) metacognition that enables children to reflect on their
own dialogue practices.

Howe and colleagues (2019)

Christine Howe and her colleagues from Cambridge conducted a systematic review of
many studies that describe the effective features of dialogic teaching in finer detail.
They found that across all of the studies the features of dialogic teaching could be
grouped into 5 areas.

The first is about the importance of open (and authentic) questions — that is,
questions that are not just testing knowledge but lead learners to think deeply and
explore their ideas. As teachers then, it is not just the asking of these questions that
is important, but also how we follow up on them, to probe more deeply and
sometimes challenge them.

This means that our learners don’t simply give short factual responses but can extend
their ideas. Importantly, other children are encouraged to build on the ideas of their
peers, thinking about how they can relate to what has been said.

This means that there will be differences of opinion — these need to be acknowledged
and explored — sometimes ‘common ground’ needs to be found so that consensus
can be reached.

All of this leads to a coherent discussion where ideas are co-ordinated and children
can learn from each other.

Finally, directing children to reflect on their talking and thinking enables them to
recognise when it is successful.



You can read more about these ideas in an article following the link below:

Christine Howe, Sara Hennessy, Neil Mercer, Maria Vrikki & Lisa Wheatley (2019):
Teacher—Student Dialogue During Classroom Teaching: Does It Really Impact on

Student Outcomes?, Journal of the Learning Sciences,
To link to this article: https://doi.org/10.1080/10508406.2019.1573730



Ground rules for talk

1. [isten carefully to each other...

2. .‘Encourzﬂe everyone to join in

3. T 1y to build on each other’s ideas

4. Look for common groum{ between ideas

5. Use “1 think... because’ to jusnfy
our idea
6. Don’t {peaE whilst others are tafEing

How can we ensure these principles happen?

Many classrooms include ground rules for talk — these might look something like this.
You may have a similar set in your class. Take a couple of moments to note down
what they are.

Ok, let’s think about ground rules in a little more detail.

Ground rules for talk can be divided into three broad areas. Those that are about
other people, those that are about the talk itself and those that are about the ideas.
Sometimes, a fourth area is covered — that of behaviour. Have a think about the rules
for talk you have established in your class. Are they about people, talk or ideas? Or
are they actually a list of behaviour rules? Do these sometimes overlap?

You may have developed these rules with the children — spend time thinking with
them about each rule —is it about people, talk or ideas? How can you make sure all
three are covered by your list? How are tolerance, empathy and inclusion reflected in
these rules?

A truly dialogic classroom will support children to challenge ideas and have their
ideas challenged — within a supportive setting — what rules will you need to establish



to enable this?

Should they even be called ‘rules’ or are they more ‘agreements on how we will make
discussions work’

To investigate these ideas further you might want to look at the Ed:Talk materials that
are available on the Faculty of Education Cambridge website.
http://edtoolkit.educ.cam.ac.uk/resources/files/EDTALK_TOOLKIT latest.pdf

These ideas will help you to reflect on your own talking classroom.


http://edtoolkit.educ.cam.ac.uk/resources/files/EDTALK_TOOLKIT_latest.pdf
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*Have ground rules that are explicit — and make the
differences between them salient

*The type of task and discussion need to promote
GENUINE discussion
*Model:

oThe explicit language (‘l agree with...” ‘Building on what X
said...” ‘Going back to Y’s point...")

oThe disposition of tolerance, empathy and inclusion
oFeedback that makes this explicit (teaching accountability)

If you look at the Guidance on Using the Lesson Prompts document (which can be
found in the age phase sections of the CLLP) you'll see that we suggest you start the
CLLP by developing some ground rules (for KS1 these are included as part of the first
session). We would suggest that you regularly return to these ‘rules’ or ‘agreements’
to see if they need to be adapted. Doing this after a discussion is a great way of
encouraging children to reflect on their talk skills. In the lesson prompts we have
included a goal for dialogue and argumentation in each session. Make this explicit to
the children and return to it at the end of the lesson — how was it achieved?

The best way to encourage meaningful dialogue is to engage children in genuine/ or
authentic discussions. Asking 6 year old children about whether or not they should
drop litter is not a genuine discussion as they are well aware of what the ‘answer’
should be. Instead, asking them about why they think people drop litter, or if their
sweet wrapper blew into a busy road should they retrieve it, encourages a more
nuanced discussion. This is what we are aiming for in DIALLS.

Finally, it is important to model language that you want to hear — so rather then
quizzing children by always asking them what they think, help them to shape their
language by modelling it: for example, by saying: ‘I see your point Billy, but | think.....



because...

If you want to see tolerance, empathy and inclusion in your classroom, you will need
to model it!

Feedback to children explicitly about rules to do with people, talk and ideas (eg —
‘Thank you Sally for including Sam and noticing he had something to say’, or ‘Tim, |
like how you built on Sarah’s idea’, ‘Well done Becky, you used, | think... because..., to
explain your reasoning’)

Look again at your ground rules — is there any key language that you could model?
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* reasoning ( | think... because)

* building on other ideas (building on...; | would like to
add...; in addition...; | agree with... because)

* challenging ideas (I disagree with... because; on the
other hand...; another view is...)

» asking for elaborations/clarifications and justification
(could you explain...; can you tell me why...; I'm sorry
I’m not sure what you mean...)

* linking - to other learning, other texts, experiences,
world knowledge (that reminds me of...; It’s a bit like...)

* acknowledging changes of mind (now | think...
because...)

It’s useful to have key phrases to model to students to help them develop their talk
skills. We have included some phrases to model to children in the CLLP lesson
prompts. You might find that children adopt the phrases, but it takes a bit longer for
them to use them meaningfully — you can model this and also gently challenge them.
Using a plenary to reflect on the objectives for dialogue and argumentation at the
end of each DIALLS session will help children to develop their skills.

A key part of a dialogic classroom is that discussions are not led solely by the teacher,
but children also ask questions, invite each other to contribute and ask for
elaborations too — so encourage this by stepping back a bit when the discussion is

flowing.
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‘Provisional’ language enables creative thinking BUT
also serves a key purpose for establishing a social
cohesion:

Maybe
Possibly
Perhaps
Could
Might

If you listen carefully to people in groups sharing ideas, you may well find that certain
words are commonly used when ideas are proposed. Words like ‘maybe, perhaps,
could and might’ serve two purposes in conversation: The first allows for open ended
thinking as ideas are proposed as possibilities for others to agree, build on or disagree
with.

The second purpose is more subtle — these words allow us to share ideas but accept
that they are only provisional and we might change our minds if the wider group
disagrees. This builds social cohesion as it establishes an ethos where it is ok to
disagree, and ideas are not set in stone.



Building in goals for talk

Each session concentrates

on objectives for talk skills

in addition to the content
of the discussion. These

should be shared with the

students and reviewed at
the end of the lessons.
Think about how they can
be achieved through group
work and whole class work

LESSON PROMPTS
The House

Dialogue and Argumentation:

ch other's

Encourage
,80“ in order to reach shared ideas

Cultural Theme
Understanding what home is and ideas of
Belonging’
Discussion Prowmpts
About the film:
® Why do you think the fomily decided to
leave the ploce they used to live at?
® How did their decision affect their old
house? Why did the ofd house feel like thot?
® Whydo you think the old house went
loaking for them?
o Where was home’ for the fomily
Beyond the fibme:
“Living in urban areas is better than Ming in rurol
areas. Justify your opinion, explaining why™
What does home” mean? Vihy do we ‘belang’?

tdeas for Cultural
Create a collage of ideas for how we define home’
and ‘belonging’

.

In the Lesson Prompts you’ll see that there is a Dialogue and Argumentation objective
to concentrate on in addition to the theme of the discussion. These objectives are
designed to build over time, as children become more sophisticated in their
responses.



>t Dialogue Progression Tool
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To support the CLLP we have developed a Dialogue Progression Tool as part of our
Scales of Progression for Cultural Literacy Learning.

Much has been written about the different kinds of talk ‘moves’ that people make as
they engage in dialogue together. Several coding schemes have been devised to
analyse these moves, to look at this talk in action as it happens in classrooms, to
define the complexity of argument and to set standards. In the CLLP we set out a
progression of learning objectives for Dialogue and Argumentation, and these are
drawn from previous research and theory around educational dialogue, talk for
learning, argumentation and oracy skills.

In our dialogue progression tool we look specifically at how talk enables us to act
with tolerance, empathy and inclusion, thinking about not only our own ideas, but
how they relate to the ideas of others and how we can work together in a dialogic
community.

We can demonstrate these different dimensions to dialogue through this diagram:

The diagram shows how our ideas and how we express them are contextualised. In
the broadest sense we are part of a society where we need to learn to live together
and be socially responsible (the themes in the Cultural Learning Progression Tool).



However, discussions about how we live our lives, that explore our values and
identities, happen within communities such as our classrooms and involve us
developing our own ideas whilst importantly engaging in the ideas of others. Central
values then, are to be inclusive in creating and acting in our communities, learning to
tolerate the multiplicity of views that might be shared there. We need to develop our
own ideas, but also listen carefully to those of others, empathising with their
positions, sometimes building on what they say towards new thinking. We also have
to learn to deal with multiple perspectives; this might mean tolerating the ambiguity
of multiple viewpoints with no one ‘correct’ answer, or it might mean seeking
common ground in a pursuit of agreement.
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Strength of own argument: Justifying, reasoning, prioritising argumentation and the
development of one’s ideas

Dealing with multiple perspectives: seeking agreements, or accepting multiple
perspectives

The DIALLS dialogue progression tool captures these different elements of talk,
thinking about how each might progress into a sophisticated engagement, through
organising the indicators of dialogue into four dimensions: Community; Strength of
own’s own idea; relating to others and dealing with multiple perspectives.

10



3 ¢ Dialogue Progression Tool: Indicators

¥ ind
beginning developing sophisticated
The Indicators balow will halp you to 35sass children's dialogus In terms of each dimansion. You may find that children display behaviours from
across tha ranga of Indicators, and that this Is vary contaxt spacific. Try $o consider thelr devalopmant across all four of the dimansions %o bulld a
community of kearming toather, whare ideas can shared, bult on and inan tolarant an Click on aach
Incictor to take you to 3 page of axamplas. Click on the DIALLS fogo in the fop right of aach page to bring you back hare.
“listening to each other (actively *acting inclusively by inviting *negotiating differing ideas to seek
and patiently) others to contribute agreement
community - |“joining in through offering ideas *working together to agree an idea *evaluating ideas and choosing a
collective ideas course of action
and action  [*encouraging everyone to *exploring differing ideas to seek
contribute (celebrating diverse common ground
perspectives)
*giving reasons using because *justifying reasons beyond simple *justifying ideas by making links to
‘opinion’; often using a specific broader/general knowledge
strength of own context
idea
*thinking about the ideas of *relating to others by engaging with *probing someone to find out more
[ their ideas maybe inviting to about their alternative viewpoints
expand
*empathising with ideas that are *building on the ideas of others
different to one's own towards new thinking
*building on the ideas of others to
include them
*“recognising that others may not ging ideas ally ging and explaining
dealing with |agree with us and vice versa changes of position
multiple *changing one's mind *discussing altematives to
perspectives. evaluate them
(plurality) *linking ideas to synthesise them

The tool is organised into three very broad stages of progression: beginning,
developing and sophisticated. These are not based on age, but rather the
demonstration of key indicators in dialogue. Also, this is not a tool intended to assess
individual children, but to think about groups or your class more generally, to help
you plan for talk in the classroom.

We note that it is not desirable to break down the complexities of dialogue into a
tick list of linear skills. The aim of the tool is to support teachers in recognising
what good dialogue sounds like when it is happening — and to think how they

might support children to develop it.

On the first page of the dialogue progression tool you will see the indicators laid out
as a grid, showing stages of progression (beginning, developing and sophisticated)
and the dimension of the dialogue (community, own ideas, relating to others,
multiple perspectives).

11
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Dialogue Progression Tool: Indicators

beginning

The Indicators balow will halp you to 3ssass children's dialogue In terms of aach dimansion. You may find that children display behaviours from

developing

sophisticated

community -
ideas
and action

across tha range of Indicators, and that this Is vary contaxt spacific. Try % consider their fourofthe % bulld &

community of learning togathar, whare ideas can shared, bult on and inan inclushy Click on aach

Inicstor to taka you 1o 8 page of exampias. Click on the DIALLS fogo in the fop right of each page to bring you back hars.

“listening to each other (actively “acting inclusively by inviting

and patiently) others to contribute

*joining in through offering ideas *working together to agree an idea “*evaluating ideas and choosing a
course of action

*encouraging everyone to *exploring differing ideas to seek

contribute (celebrating diverse ‘common ground

perspectives)

strength of own
idea

*giving reasons using because

*justifying reasons beyond simple
‘opinion’; often using a specific
context

*justifying ideas by making links to
broader/general knowledge

*thinking about the ideas of *relating to others by with probing 1o find out more
their ideas maybe inviting to ‘about their alternative viewpoints
expand

“respecting ideas of others *empathising with ideas that are *building on the ideas of others
different to one's own towards new thinking
*building on the ideas of others to
include them

*“recognising that others may not ging ideas iging and g

agree with us and vice versa changes of position
*changing one's mind *discussing altematives to

evaluate them
*linking ideas to synthesise them

If you click on an indicator, the tool will take you to an example page

12



Dialogue Progression Tool: Examples
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T e . b avert
I Negohatm% dlfferlng jdeas to seek agreement I ESES
eferencing differentideas and perhaps using provisional language to propose

KS2 example (small group)

Aubrey  So | think my - is home the same as everyone in your group - | think we should kind of
discuss that, | don't think, lly, it would be. Your - | feel comfortable in
my home but - and | like it a lot, but it's not where | was bom in. It's not like the house |
was bom in. So | think it - | would call it my home, but then if you look back, it's not my
full-on-house.

Lity | disagree with you, Aubrey, because | | was bomn in London and | moved when | was
like born, but | don't remember that. | don't treat it as my home even though | was
bom there because | don't remember, | don't like look back on it. We don't have many
pictures of it. It's just 'cos uhm -

Aubrey  Yeah.

Lity Cos that wouldn't be my home because | don't remember and it's not where | think |
grew up and -

Aubrey  But then with you, you did have a house before and that is kind of where you grew up.

So if you were in London, yes, you were In London, but then,if you moved to Great
Missenden and then moved again, it still does kind of link.

Teacher notes

Students are discussing what home is and whether a house and a home are the same
thing. Lily disagrees with Aubrey and Aubrey tries to identify in Lily's contribution
reasons why in fact they can reach an agreement despite the disagreeing attitude.

..., where you can see children engaged together in discussion that features this
indicator. There are some teachers notes that explain how the talk shows the
indicator. The examples are not ‘perfect’; they represent how messy classroom talk

can be and are included to help you to identify similar types of talk in your classroom.

You will notice in your classroom that the children might demonstrate some quite
sophisticated behaviours in some of the dimensions but need more work on others.

13



o Dialogue Progression Tool Next Steps

beginning developing lcphhﬁcatnd
You will fing that chisdren display behaviours in helr dialogue from across he toct 10 be a precise ckiist of
skits, p yeu % refect cn how he 's 3 The Ideas beiciw are Intnded 1 SUpPart you 1 understand how you
forward In thewr
g ill §nd in th o ill be able
including all children i indudir 3 o aszgn goolz
thery ek e their L me gsking
- ly for i o

ideas |99 whole who is mmlmomu-wmwmm

s, anable apedifically oaking out for incluaive Ackty. Sat up SMAN0NS Where the vidua of
and action  |more voices to be heard. Behaviours by group members Btuunblm.d-\auw
refection on this.

Even younger chidren are happy o use In this phase i1 Important hat chikdren Begin Students should be wel versed In prowiding

[ vocause' 1o explsin g, Oncs y Lheyond  evidenos for their arguments, and s should
ey confdenty o Sis, genty chalienge simply their opinion but using evidenca from drerw on moee ganeeslised knowledgs. in
strength of own [[4321 1t couid ba developed mors the contaxt of the activity (Derhags he kexithey  ScaISoN 10 heir own expenences, and
aky. 00 aharing). Diskogic 1aaching which prompta inaxnual R1ENCAA 45 Ay draw on othar
alaboration of ideas wil support children o SOUTCRS
think more crigcally

Buiding
on.t
ke Meir Awuly
incorparate and refar 1 anothar's idea and acuasion.
and
x Yo
e new Itreiates 0
using this language supertcially. others.
Undersianding tat it iz ckay that ideas. and acoopt students 1o foec back.
| might iffer i key here. Teach chikdren b nmuuv-w«mfmmun about their groupwork, stk theen 1o redect on
dealing with |, 1 isagrue with thotides, because..” encouraged o coneider if new ideas hive 10 changes of possion fat happaned. Thit
multiple [and be clasr with an . Modeling Tve. will snasble them to track and syrhesiss
ides. changed my miod-164 ek Xbutnow I ink  idoss, s well s b considor i reascnind
(plurality) mm-vuu-nnmvo

Next Steps

Of course, recognising that the children are displaying particular indicators of cultural
literacy through their talk is only the first step. On the front page of the dialogue
progression tool we have also included some next steps to consider as a teacher. As
we know that developing dialogue skills is not simply a ‘ticklist” of linear, fragmented
skills, these next steps talk generally about the kinds of activities and classroom ethos
to promote to bring DIALLS alive!

14
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*Classroom talk happens ‘in the moment’ — how can you
teach yourself to make decisions that promote a
dialogic classroom — to anticipate the moments where
this might be difficult

*Learning from other teachers:
o Counting not just the frequency — but the meaningfulness
o Who speaks (and what are the patterns)

o Teachers found under pressure they reverted to ‘people’
ground rules

Classroom talk happens ‘in the moment’ and it’s difficult to really understand how
your input is affecting how children interact. Recording your own teaching is
invaluable (you don’t need to share it with anyone!) as it really helps you to
understand what is happening.

Of course, it’s easy for people to write books about what we should say and do as
teachers. In practice we know that teaching involves making split second decisions
about which contributions to follow up and reflecting on your practice shouldn’t
mean ‘beating yourself up’ about missed opportunities or overlooked contributions.
A couple of reflections from teachers who have implemented ‘talk’ projects in their
classes are worth considering.

Firstly, teachers found that it wasn’t about the frequency with which children used
key phrases like ‘I agree with X... because’ or ‘Building on what X said’ but how they
used them — and if they were used meaningfully

Secondly, they found it interesting to look closely at ‘who’ in the class speaks most
and what the patterns of this engagement are — do some children dominate, and are
other ideas lost?

Finally, they noted that when under pressure (of time, generally) they reverted to

15



prioritising ground rules that were about ‘people’ (and behaviour).
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That’s it for our second session — we hope it’s given you food for thought.
The final PD session will take you into the wonderful world of wordless films!
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